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Our digital series of talks on plurilingualism
and interculturality
1. Fred Dervin, Critical and reflexive languaging in the construction of 
interculturality as an object of  research and practice
2. Mike Byram, Education for Intercultural and Democratic Citizenship
3. Adrian Holliday, Rethinking a third-place methodology for making sense of the 
intercultural
4. Darla Deardorff, Developing Intercultural Competences through a UNESCO Story 
Circles methodology
5. Karen Risager, Language textbooks and popular geopolitics: transnational and 
decolonial dimensions
6. Troy McConachy & Natalia Morollón Marti, Linking L2 pragmatics and 
intercultural understanding in the foreign language classroom
7. Claire Kramsch, The poetic function of language in intercultural education
8. Ofelia García, Decolonizing bilingualism: Translanguaging in education
9. Ulrike Schmid-Jessner, Multilingual awareness in multilingual learning and 
teaching: A DMM perspective
10. (Britta Hufeisen, Plurilingual whole school policy revisited )
11. Danièle Moore, Merging Plurilingual and STE(A)M education to develop
interculturality: Teachers’ theories and practices in context
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My talk 

• Plurilingual education – language awareness in 
language subjects

• Content and Language Integrated Learning (CLIL) in 
the language classroom and in other subjects

• Link between CLIL and plurilingual (and intercultural) 
education

• Across educational levels (primary, secondary, tertiary
education)
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Foreign language education: three forms of 
interdisciplinarity (further development of 
Daryai-Hansen & Fernandez, 2019: 36)

Other subjects / content

(external interdisciplinarity)

Other languages and cultures
(lingustic und cultural interdisciplinarity)
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Target language

Communication and interculturality

(internal interdisciplinarity)



Agenda

• Two projects and the concept of ‘across educational
levels’ – a short introduction

• Some initial results: Plurilingual Education – Minority
and Majority Students’ Language Awareness across
Educational Levels 

• Some initial results: CLIL in languages other than
English – Successful transitions across educational
stages

– link between CLIL and plurilingual (and 
intercultural) education
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Project 1: Plurilingual Education – Minority
and Majority Students’ Language Awareness
across Educational Levels (2020-2023)
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https://engerom.ku.dk/english/research/centres_projects/plurilingual-education/

https://engerom.ku.dk/english/research/centres_projects/plurilingual-education/


Project 1: Plurilingual Education – Minority
and Majority Students’ Language Awareness
across Educational Levels (2020-2023)
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Project 2: CLIL in languages other than English –
Successful transitions across educational stages 
(2020-2023, supported by the ECML and the 
Danish National Centre for Foreign Languages)
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www.ecml.at/CLILLOTEtransitions

http://www.ecml.at/CLILLOTEtransitions


Project 2: CLIL in languages other than English –
Successful transitions across educational stages 
(2020-2023)
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CLIL LOTE network, 

organized in  

working groups: 

+60 participants, 

28 countries



Focus on progression/transitions – national 
strategy for the strengthening of foreign
languages in the education system in 
Denmark (2017) 

”[...] there are many barriers: Views of language differ from one 
level to the next as do also views of grammar, knowledge of 
foreign language pedagogy, the type of vocabulary worked with, 
etc.; and finally, there is very little transversal knowledge: teachers 
from one level know very little of the aims, content, expectations, 
and general conditions of the next – or previous – level, leading to 
unsaid and often unmet expectations of both students and the 
other levels. [...] This situation needs to be improved as it 
reduces student motivation, and one NCFF initiative in this 
area is to focus on transitions and alignment of expectations –
among other things through supporting projects that aim to 
enhance the quality of transitions. 
(Kjærgaard & Skovgaard Andersen 2019: 16)
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Transitions: continuity and discontinuity

“All learners experience different transitions on their
educational path. [...] In all forms of transitions, the 
question of continuity or discontinuity arises at the 
interfaces.”

(Kolb 2016: 192, our translation 
– see glossary in CLIL LOTE transitions project)
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CLIL in languages other than English – Successful
transitions across educational stages
(vertical transitions) 

– a systematic approach instead of isolated activities (one
teacher, one private school..)
– taking into account, e.g., the curriculum, teacher education, 
teaching materials
– being aware of institutional, socio-cultural/educational and 
cognitive transitions

Primary

Secondary

Tertiary

Labour 
market



Horizontal transitions (based on Kolb 2016), 
in the CLIL LOTE transitions project

• Between language and content (integrated)

• Between languages (plurilingual education/pluralistic
approaches to languages)

• Between institutions and out-of-institutions contexts (labour
market)

• Between different learners representing different levels of 
competences (internal differentiation of learner groups)



“The term ‘pluralistic approaches to languages and cultures’ 
refers to didactic approaches which use teaching / learning 
activities involving several (i.e. more than one) varieties of 
languages or cultures. This is to be contrasted with 
approaches which could be called “singular” in which the 
didactic approach takes account of only one language or a 
particular culture, considered in isolation.” 

(Candelier et al. 2010: 8) 

Mouri
er, CBS 

2010

Plurilingual education, pluralistic approaches: 
definition based on A framework of reference 
for pluralistic approaches to languages and 
cultures (FREPA), ECML



Example: CONBAT+project
Worksheet 1, ”Addictively tasty” 

https://conbat.ecml.at

https://conbat.ecml.at/


Progression in the FREPA

https://carap.ecml.at/Components/3Tablesofdescriptors/tabid/2663/Default.aspx
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Overall research 
question: 
How can minority
and majority
students’ 
development of LA 
through plurilingual
education be con-
ceptualized across
educational levels?

2. Some initial results: Plurilingual Education –
Minority and Majority Students’ Language 
Awareness across Educational Levels



Research questions

How can minority and majority students’ development of LA through

plurilingual education be conceptualized across educational levels? 

RQ 1. How is LA, plurilingual education and a minority/majority
perspective integrated in and across the curriculum for Danish, English, 
French, and German in primary and lower secondary education and the 
curriculum for a course in general language awareness (“Almen
Sprogforståelse” ) in upper secondary education in upper secondary
education? 

RQ 2. How does the LA of minority and majority students manifest itself
in the context of plurilingual education in primary and lower secondary
education and in Almen Sprogforståelse in upper secondary education? 

RQ 3. How is LA expressed and reflected in group interviews with 
minority and majority students in primary and secondary education, whose
teaching was based on plurilingual education? 

22/11/2021 18



A model operationalizing LA in the context of 
plurilingual education
Part 1: Plurilingual education
– based on Candelier et al. (2007), Framework of Reference for 
Pluralistic Approaches to Languages and Cultures

19

Daryai-Hansen, Drachmann, Krogager (forthcoming)



Part 1: Plurilingual education, continued – focus on 
learners’ first languages other than Danish

20

The learners’ first
languages are

languages taught
within the school
curriculum, or first
languages that the 
learners works on 
individually or in 

groups of learners
having the same 
first languages

The learners’ first
languages are

integrated as part 
of the éveil aux 

langues activities

The learners’ first languages
are one of the two or more 

languages of the same 
linguistic family that the 

learners work on (focus on 
receptive skills)

Compare with other languages you know.

Daryai-Hansen, Drachmann, Krogager (forthcoming)



A model operationalizing LA in the context of 
plurilingual education

Part 2: Operationalization of language awareness                              
– based on van Lier (1998, 2004) and the project “Tidligere
sprogstart – ny begynderdidaktik med fokus på flersprogethed” 
(see, e.g., Daryai-Hansen, Drachmann & Meidell Sigsgaard (2019)

21

Daryai-Hansen, Drachmann, Krogager (forthcoming)



Manifestations of language awareness (van 
Lier (1998, 2004))

Practical awareness (e.g. Gombert, 
1992; Krogager Andersen, 2020; 
Waller, 1986): An intuitive and 
spontaneous acting through 
language, e.g. by playing and 
experimenting, through creativity 
and fantasy

Metalinguistic awareness (e.g. 
Bialystok, 1991; Clark, 1978; 
Gombert, 1992; Simard & Gutierrez, 
2018; Waller, 1986): A reflection on 
and talking about language, e.g. by 
using everyday language or 
metalanguage, or through 
metalinguistic analysis 

Critical awareness (Alim, 2010; 
Wallace, 1999, 2018): A critical 
standing on language and language 
use, e.g. by examining and being 
critical of social, political, 
ideological or moral aspects of 
language

22

Daryai-Hansen, Drachmann, Krogager (forthcoming)



LA directed towards nine language levels

Covering the whole language 
system (see e.g. Gombert, 
1992; Doughty & Williams, 
1998; Moore, 2014, Daryai-
Hansen, Drachmann & 
Meidell Sigsgaard 2019), 

adding a linguaculture level 
as a result of the curriculum 
analysis (abductive approach)

Daryai-Hansen, Drachmann, Krogager (forthcoming)



Language awareness as language learning

Language awareness 
through a transversal 
language learning level 
(Candelier et al., 2007; 
Haukås, 2018),

directed towards one 
(or more) of the nine 
language levels

24

Daryai-Hansen, Drachmann, Krogager (forthcoming)



Collaborative development of teaching materials
based on the operationalization

25

Learners (age): 
Grade 1 (7-8) 
Grade 5 (11-12)
Grade 7 (13-14)
Grade 9 (15-16)

Upper Secondary
(16-17)

Daryai-Hansen, Drachmann, 
Krogager (forthcoming)



Research questions

How can minority and majority students’ development of LA through

plurilingual education be conceptualized across educational levels? 

RQ 1. How is LA, plurilingual education and a minority/majority
perspective integrated in and across the curriculum for Danish, English, 
French, and German in primary and lower secondary education and the 
curriculum for a course in general language awareness (“Almen
Sprogforståelse” ) in upper secondary education in upper secondary
education? 

RQ 2. How does the LA of minority and majority students manifest itself
in the context of plurilingual education in primary and lower secondary
education and in Almen Sprogforståelse in upper secondary education? 

RQ 3. How is LA expressed and reflected in group interviews with 
minority and majority students in primary and secondary education, whose
teaching was based on plurilingual education? 

ABDUCTIVE APPROACH: FURTHER DEVELOPMENT OF OUR 
OPERATIONALIZATION  
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Hypotheses – project description

Our main hypotheses are that LA given that the educational
context represents exemplary practices, 
(a) can be developed at all educational levels and by both minority
and majority students through plurilingual education, 
(b) manifests itself and can be communicated by the individual
learners in response to pedagogical strategies, revealing
similarities and differences in respect to the learners’ age and 
linguistic ressources, 
(c) can be conceptualized based on systematic empirical research
(d) is not taken sufficiently into account in the Danish curriculum 
from this cross-curricular, cross-level and minority/majority 
perspective.

27



3. Some initial results: CLIL in languages other
than English – Successful transitions across
educational stages

Short project description: 
The project will develop recommendations for implementing
CLIL in languages other than English across educational
stages (primary, secondary, tertiary), both in the language
classroom and in other subjects.
The recommendations will be illustrated through examples
of practice from various contexts.
The project sees CLIL as part of intercultural education and 
as a vehicle for promoting pluralistic approaches to 
language learning. 
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Content and Language Integrated Learning 
(CLIL) – a broad definition

CLIL is a tool for teaching and learning of content and 
language. The essence of CLIL is integration. The integration 
has a dual focus: 
• Language learning is included in content classes [...]
• Content from subjects is used in language-learning 

classes. 
(Mehistö, Marsh & Frigols 2008, p. 11)



Initial results: State of the art

• Publications on CLIL and intercultural education
• Publications on CLIL LOTE 
• Publications on CLIL and plurilingual education
• Lack of publications on CLIL [LOTE] [in the context of 

plurilingual education] focusing on transitions

– Chambers, Gary N. (2021). « What Pupil Say about 
Transition (KS2-3) and What This Might Mean for CLIL ». Kim 
Bower et al. (2021). Curriculum Integrated Language
Teaching. CLIL in Practice. Cambridge University Press.    



Mouri
er, CBS 

2010

Guiding principles for CLIL LOTE transitions 
– a draft

Implement CLIL in order to strengthen Languages Other Than English (LOTE),                     
see e.g. Haataja et al. (2011)

Implement CLIL both in the LOTE language classroom and in other subjects,                       
see e.g. Mehistö et al. (2008)

Define learning objectives both for language and content learning,                                     
see e.g. LANQUA/CLIL, Räsänen (2008)

Integrate CLIL at all educational stages and adapt CLIL to the educational stage,                  
see e.g. Meyer et al. (2015, p. 4)

Build bridges across the educational stages,                                                                         
see e.g. Beacco et al. (2016a), Beacco et al. (2016b)

Conceptualize CLIL as part of intercultural education,                                                       
see e.g. 4Cs Framework (Coyle 2006); Meyer et al. (2015, p. 3)

Link between CLIL and plurilingual education (CLsIL),                                                         
see e.g. the Euromania and the ConBat+ project and the FREPA Discovery Module



Survey: CLIL LOTE transitions (2021)  

Based on based on previous
Eurydice publications
(2006, 2017). 

Respondents:
Total responses: 38
6 countries: several answers 
The respondent with the 
highest respondent time 
was chosen.

29 countries
Average Time: 34 min.

Canada, England, Italy, Portugal

https://www.ecml.at/ECML-Programme/Programme2020-2023/CLILinlanguagesotherthanEnglish/Survey/tabid/5488/language/en-GB/Default.aspx

https://www.ecml.at/ECML-Programme/Programme2020-2023/CLILinlanguagesotherthanEnglish/Survey/tabid/5488/language/en-GB/Default.aspx


The survey’s structure



• Content and Language Integrated Learning (CLIL) is 
only found to a limited extent in languages other than
English. 

• CLIL LOTE is almost never linked to plurilingual
education/pluralistic approaches to languages. 

• Transitions between levels of education are rarely
worked on. 

Mouri
er, CBS 

2010

The main results can roughly be summarized 
as follows:



1. To your knowledge, to what extent is CLIL LOTE 
implemented in your country?

In the language classroom In other subjects



2. To your knowledge, what is the status of CLIL LOTE 
provision in your country? (multiple answers are possible)

In the language classroom In other subjects



3. To your knowledge, at which levels of education is CLIL LOTE 
offered in your country? (multiple answers are possible)

CLIL LOTE is implemented at all levels

In the language classroom In other subjects



1. there are not enough teachers trained to use this
approach / CLIL is not part of the teacher education;

2. teaching traditions make it difficult to use this approach, 
because the traditions do not call for a bridge between
languages and other subjects;

3. there is a lack of teaching materials and basic 
information on how to implement this approach.

Mouri
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Three key factors make it difficult to implement CLIL LOTE



[112294858] “There is (almost) 0 knowledge about CLIL.”

Mouri
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Comments:



16. To your knowledge, to what extent are pluralistic
approaches implemented in CLIL LOTE in your country?

In the language classroom In other subjects



18. What do you think are the factors inhibiting pluralistic
approaches in CLIL LOTE in your country? 
(multiple answers are possible)

In the language classroom In other subjects



11. How do you think transitions in CLIL LOTE could be
supported in your country? (multiple answers are possible)

In the language classroom In other subjects



Comments:

[112287793] “There are so few examples of CLIL LOTE that meaningful 
transitions are difficult to establish.”

[112294858] “The real challenge is to educate policy makers, educators, 
teachers and everybody involved in the educational system about CLIL and CLIL 
LOTE and their benefits for the students and the society in which the students 
live in.”

[112377544] “Verschiedene Wege sind möglich und auch notwendig.”



• a collaboration between teachers, institutions, and 
students at different levels of education,

• concrete guidelines in the curricula,
• the subject should be addressed in teachers' pre-service 

and in-service-education, 
• one could build on the Common European Framework of 

Reference for Languages (CEFR), which organizes a 
progression in the language subjects, 

• use of portfolios, 
• focus on the transition to the labor market.

Mouri
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The experts point to a whole range of focus areas that
could help to create better transitions when working
with CLIL-LOTE:
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Recommendations and eight working groups



Beacco et al. (2016a), A Handbook for Curriculum Development and 
Teacher Training. The Language Dimension in All Subjects. Council
of Europe. 
https://www.coe.int/en/web/language-policy/a-handbook-for-
curriculum-development-and-teacher-training.-the-language-
dimension-in-all-subjects

Mouri
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Building bridges across the educational
stages – recommendations based on Beacco
et al. (2016a, p. 89)

https://www.coe.int/en/web/language-policy/a-handbook-for-curriculum-development-and-teacher-training.-the-language-dimension-in-all-subjects
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See also Beacco et al. (2016b, p. 18)

Beacco et al. (2016b), Guide for the development and implementation of 
curricula for plurilingual and intercultural education, Council of Europe. 
https://www.coe.int/en/web/language-policy/guide-for-the-development-
and-implementation-of-curricula-for-plurilingual-and-intercultural-
education

https://www.coe.int/en/web/language-policy/guide-for-the-development-and-implementation-of-curricula-for-plurilingual-and-intercultural-education
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Plurilingual and intercultural education is 
integrated at all levels, 
example: curriculum group



– second language education
– mathematics and history/civics
– A2-B2

Further development: 
– language education in general
– Pre A1/A1, A2-B2, C1/2
– other subjects
– translate descriptors into other
languages

Mouri
er, CBS 

2010

a) Language descriptors project, ECML 
Consultant: Eli Moe

https://www.ecml.at/ECML-Programme/Programme2012-2015/LanguageDescriptors/tabid/1800/Default.aspx

https://www.ecml.at/ECML-Programme/Programme2012-2015/LanguageDescriptors/tabid/1800/Default.aspx


Example: descriptors for writing, explain

https://www.ecml.at/Portals/1/mtp4/language_descriptors/documents/Descriptors-EN.pdf

https://www.ecml.at/Portals/1/mtp4/language_descriptors/documents/Descriptors-EN.pdf


– all educational levels

– adapted to the educational level

Mouri
er, CBS 

2010

b) Pluriliteracies project: cognitive discourse 
functions 
Consultant: Oliver Meyer

(Meyer et al. 2015: 8)



Pluriliteracies project: lego analogy

(Meyer et al. 2015: 5)



– some teaching materials across

educational levels

– focus: English

Further development: 

– translation into other languages

– novice level has to be adapted

– A1/Pre A1

– development of other materials

Mouri
er, CBS 

2010

Pluriliteracies project

https://pluriliteracies.ecml.at

https://pluriliteracies.ecml.at/
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c) CONBAT+ project
Consultant/coordinator: Mercè Bernaus

https://conbat.ecml.at

– CLIL

– Intercultural education

– Plurilingual education

– Teaching materials in 

English, French and Spanish 

Further development: 

– Focus on progression

– Other languages

https://conbat.ecml.at/
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16-17 November 2022: 
Project workshop at the ECML in 2022

https://www.ecml.at/ECML-Programme/Programme2020-2023/CLILinlanguagesotherthanEnglish/HOWTOGETINVOLVED/tabid/4311/language/en-GB/Default.aspx

The workshop will focus on piloting and further 
developing the materials, that have been 
developed by the working groups. 
Furthermore, we will invite the participants to 
share their experiences within the field 
transitions in CLIL LOTE.

https://www.ecml.at/ECML-Programme/Programme2020-2023/CLILinlanguagesotherthanEnglish/HOWTOGETINVOLVED/tabid/4311/language/en-GB/Default.aspx
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EDiLiC Association 
Education and Linguistic and Cultural Diversity
– 10th international conference (application)
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